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ABSTRACT

The main inquiry of this research is about purposeful education. The literature review offers
a synthesis of inspiring and challenging thoughts about purposeful educational process,
seen through the eyes of Rabindranath Tagore, Rudolf Steiner, Maria Montessori, Ivan Illich,
Paolo Freire, W. Edwards Deming, John Dewey, Russell Ackoff, J. W. Goethe, E. F.
Schumacher, Noam Chomsky, Sir Ken Robinson, Satish Kumar, Jiddu Krishnamurti and
Gustavo Esteva.
Using a phenomenological research approach I have organized and facilitated six successful
screenings of the documentary “Schooling the World” (directed by Carol Black) in England
and Slovenia. Participants from diverse international and cultural backgrounds have been
invited to share experiences related to their process of education.
Emerging patterns reveal that educational process leads towards disconnection from
nature, disconnection from reality and from local environment. Educational process is often
perceived as a process where the essential need to discover and develop one’s own
potential is being repressed through imposed ways of thinking and conformed ways of being
that lead to sadness, frustration, anger and disconnection from one’s true self and from the
whole.
Imposed ways of thinking and repressed ways of being are likely to have contributed to
unbalanced consequences reflected in our behaviour, which is further reflected in what we
see and experience in our daily life. Currently most worrying are global environmental crisis,
global economic crisis and global social crisis.
As a result of ongoing iteration I have created a short documentary “Schooling for Future”,
which reflects the meaning of purposeful education. Schooling for Future shows the process
of this research, it captures insightful comments from participants and shares the wisdom
about meaningful, holistic education in an interview with Satish Kumar.
All new ideas, creations, achievements and economic developments come out of the mind
of man. Activity of the mind becomes strengthened through education, which points out
that education is one of the most vital of all resources. “If western civilisation is in a state of
permanent crisis, it is not far-fetched to suggest that there may be something wrong with its
education” (Schumacher, 1973, p. 60).
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1. INTRODUCTION AND RESEARCHER’S BACKGROUND
Having worked in education since 2005, as an educator and integral part of the operation’s
management team of a London based private international business college, affiliated by an
English educational institution, I was personally involved with and aware of the processes
going on within various educational institutions. I have been schooled in a mainstream
primary school for 8 years, 4 years in high school, and 7 at three different universities; both
in Slovenia and Germany (with a shorter period of time in Austria, Italy and Spain). Since
September 2011 I have been doing my master’s program at Schumacher College in England.
In 2005 I have gained an insight into Chinese educational system, having done an internship
for GTZ in Shanghai (German Company for Sustainable Development), while working on a
project, related to improvement of vocational education in China. I have written my
research paper about interdependence between economic development and educational
system in China since 1976. In my thesis I was defending a hypothesis about educational
system supporting and encouraging economic development of a country. The educational
system in China has been designed to support economic development and the hypothesis
has been proven to be valid and justified. Similar observations in other countries and
throughout history have showed that China is not an isolated example.
Ivan Illich, the so called “maverick social critic” has written a relevant quote, indicating a
bond between economy and education. “As long as we are not aware of the ritual through
which school shapes the progressive consumer – the economy’s major resource – we cannot
break the spell of this economy and shape a new one” (Illich, 1970, p. 56).
Having first read “Deschooling Society” written by Illich, I became disillusioned with the so
called good intentions of educational systems and was for the first time able to see the story
from a different perspective. My attention was also drawn by the story shown in the
documentary Schooling the World, directed by Carol Black, which served as a motivation for
further research about purposeful education.
Schumacher College is considered to be a non-conventional educational institution, allowing
freedom to explore, while encouraging students to find and express their own unique,
6

individual way of being and thinking. This was the reason behind choosing to pursue
postgraduate studies and to follow the program in Economics for Transition while keeping
my focus on education. I recognise an intricate interdependence between educational and
economic system and I have learned to see them as one whole.
Trying to perceive the world through the lens of interconnectedness and unification I was
inspired by the following quote: “The nature of the world in which I live, and in which I
wish you would live - all of you and all the time- but even I don’t live in it all the time.
There are times, when I catch myself believing, that there is such a thing as something,
which is separate from something else “(Gregory Bateson).
Denying interconnection while perpetuating fragmented ways of thinking has contributed to
the way we think and behave as a society. Responses of participants in this research are
representing voices of all those people who have experienced schooling in a painful and
unpleasant way.
Through this work I have questioned the purpose of education alongside with other leading
radical experts in the field of education. I was interested to find out more about the
experience of mainstream education through comments and discussions of participants who
came to question the purpose of education. I was also interested to see the connections
between educational systems and the current economic situation that this process of
inquiry would reveal.
The work will take you through a literature review, research methodology, analyses of
research, conclusion, and recommendations. As a result of ongoing iteration I have created
a short documentary “Schooling for Future” to capture the process of inquiry and
demonstrate the meaning of purposeful education.

7

1.2. AIMS OF THE RESEARCH

The following aims have been guiding the work of this research:
1. to elicit the themes and patterns emerging from personal experiences of mainstream
educational process after watching the documentary Schooling the World;

2. to understand the purpose of education after analysing and synthesising the
thoughts and opinions of the chosen authors;

3. to identify the relationship between educational process and the current economic
situation revealed through the process of inquiry;

4. to produce a documentary about purposeful education.
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2. LITERATURE REVIEW
2.1.

INTRODUCTION

Education plays a significant role in our lives and in the lives of many fellow beings around
the world. It is a process that leaves imprints reflected on the fabric of society and it heavily
depends on the ideology of society.

“An ideology applies moral and value prescriptions to social institutions and processes, and
its relationship with these is always one of interaction leading to possible change. One such
social process is education, which is permeated with ideology, both explicitly and implicitly.”
(Thapan, 2006, p. 28).

Regardless of nationality, age, religion or gender, most of us spend many years going to
school, but how many of us pause for a moment and critically examine this process and
question the ideology? How many of us examine the integrity and consequences it may
have on the way we think and the way are? Steiner noted that civilization always reflects
the nature of its schools, but this often goes unobserved.

Ivan Illich was a rare individual who publicly raised these fundamental questions. When
reading his work “Deschooling Society” I began examining the educational process from a
more critical point of view and started wondering about the intent of education. I came
across many radical thinkers who share a complementary way of thinking that gives a
clearer understanding on purposeful education.

Having reviewed the most relevant works of radical and prominent thinkers in the realm of
purposeful education I produced a brief summary of their valuable views. To inform the
reader about my understanding of purposeful education I wish to share a poem written by
Rabindranath Tagore.
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“Where the mind is without fear
and the head is held high,
Where knowledge is free;
Where the world has not been broken
up into fragments by narrow domestic
walls;
Where words come out from the
depth of truth;
Where tireless striving
stretches its arms towards
perfection;
Where the clear stream of reason
has not lost its way into the
dreary desert sand of dead habit;
Where the mind is led forward
by thee into ever-widening
thought and action–
into that heaven of freedom,
my Father,
Let my country awake.”
The literature review was an ongoing process without a predetermined time structure. A
general literature review was made before the research; however the written part has been
created after. While reading this section, you will often find comments that indicate
connection between thoughts of chosen authors with the findings of conducted research.

2.2.

CHOICE OF LITERATURE

I have chosen to use thoughts and words of authors who share a radical way of thinking and
dare to question the intent of educational process. They have openly challenged
mainstream educational process and have shared their opinions and revealed its negative
impacts on society and environment.
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The literature review includes the list of five main inspiring thinkers:
-

Rudolf Steiner: Austrian born philosopher, social reformer, architect, leader of
various spiritual movements, founder of Waldorf Education (1861 -1925);

-

Rabindranath Tagore: Indian born polymath, Nobel laureate, founder of Visva
Bharati School in Santiniketan (1861- 1941);

-

Jiddu Krishnamurti: Indian born speaker, writer on philosophical and spiritual
subjects, founder of many schools around the world (1895 – 1986);

-

Ivan Illich: Austrian born philosopher, priest and a “maverick social critic” (1926 –
2002);

-

Noam Chomsky: American born linguist, philosopher, cognitive scientist, logician,
historian, political critic and activist (1928).

Supporting thoughts of the following prominent thinkers have been added to this review: J.
W. von Goethe, W. Edwards Deming, Russell Ackoff, Maria Montessori, Paolo Freire, E. F.
Schumacher, Gustavo Esteva, Sir Ken Robinson and John Dewey.

To be assured we share the same understanding of the term mainstream education, I would
like to use an explanation from the Oxford English Dictionary (Oxford Dictionaries, 2012):
-

“mainstream the ideas, attitudes, or activities that are shared by most people and
regarded as normal or conventional;”

-

“education: the process of receiving or giving systematic instruction, especially at a
school or university.”

The origin of the word education comes from the Latin word “educare”; meaning “to draw
out”, to draw out something that is within. The meaning of this word has been changed to
suit its use.
“Education” is a process of shaping the mind through external sources. “Educare” is a
process of shaping the mind through internal source; it’s about tapping into the source of
wisdom each of us carries within. Reading about purposeful education with the insight I
gained through my research observations I realized the latter was being systematically
repressed through the process of mainstream education.
11

2.3.

REVIEW OF THE THOUGHTS ABOUT PURPOSEFUL EDUCATION

2.3.1. RUDOLF STEINER

Rudolf Steiner was a man of many interests who wrote widely in the field of agriculture,
anthroposophy, medicine, architecture and art, biodynamic agriculture and education. His
contribution to education is worldwide, spread through a number of schools, kindergartens
and teacher training institutions following his philosophy. He noted that ever since the 16th
century, our education has been focused on the lecturer. “Those who educate in terms of
what is important in the world no longer bring to the schools any understanding of human
development and training, but merely impart facts to the children. We no longer look at the
human being, but mainly at what we can present as facts that people can know and hold on
to as information” (Steiner, 2004, p. 175 - 176). He presented education as a process of
gradual awakening or unfolding of the self, with awareness that each child is different and
learns in a different way. His educational philosophy is child centred. Educators hold the
responsibility to respond to those differences in a way that allows the child to become
him/herself.

He was comparing western and ancient eastern forms of education that consequently shape
the way we think and behave. The goal of Eastern education was to unite human beings;
rising above the principle of authority that leaves behind separation between students and
teachers. According to an ancient Eastern form of education the student was not being
taught; everything he learned was through a living example.

Disconnection from reality in this case is rarely possible. Disconnection from what had to be
learned in school compared to real life was one of the main critiques made by participants
of this research. Steiner also remarks that in most cases of mainstream education professors
lead away from life, not into it. “What is the purpose of knowing about a town if you know
only what it looks like? Wherever we go, the point is to enter life” (Steiner, 2004, p. 177).
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Steiner’s thought about human beings no longer included in concrete reality has been
reinforced by the findings of this research. “They are becoming more and more a part of the
abstract and it is obvious that abstraction inevitably leads to chaos” (Steiner, 2004, p. 181).

Paolo Freire shared a similar view. He noted our traditional curriculum to be disconnected
from life, centred on words and emptied of the reality they are meant to represent. He
added that the curriculum lacks concrete activity and prevents people from developing a
critical way of perceiving life around them.
The purpose of education according to Steiner was to help the child make sense of the
world through a holistic approach. Education has to be practical, artistic and to develop the
intellect with emphasis on developing a healthy relationship with the natural world. His way
of thinking is closely related to the writings of J. W. von Goethe (1749-1832), who
emphasized the importance of direct experience with nature.

Modern science has

developed a largely detached, analytical and intellectual approach. It is often cited that most
of our contemporary problems result in separation from nature.
Goethe’s way of scientific seeing and understanding was experienced through “authentic
wholeness” of what is observed. He was working with the intuitive mode of consciousness
and aimed to encounter the whole phenomena in its relationship with the observer. Such
new science of nature would involve other human faculties besides the analytical mind. It
would provide understanding and explanation in a way which our present scientific
attitudes, and the culture they serve, desperately lack.
In a dialogue which happened in 1993 between Dr. Edwards W. Deming and Dr. Russell
Ackoff, discussion was held about educational process which corresponds to Steiner’s and
Goethe’s way of seeing. They agreed that a holistic way of thinking can only happen when
we become aware that we exist as an inseparable part of the whole system. Dr. Ackoff
shared an example about process management to demonstrate the analytical way of
thinking, which has been dominating the western world for almost 400 years. I have used
his example and applied it to a learning process.
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When learning about complex systems, we divide the studies into various departments;
such as biology, chemistry and physics. We then try to learn about each part as perfectly as
possible. If this is done, we are taught to understand the system as a whole. When we put
the knowledge together, our understanding of the whole system is expected to be correct.
Dr. Ackoff notes that this leads to a false understanding. The system behaves differently
when each part is put together in a different context. Behaviour of a system cannot be
explained based on separating the whole into parts and studying each part individually. We
can reveal the structure of a system but we cannot explain why it works the way it works.
Working together (synthesis), while focusing on the interaction of the parts is the main
contribution to systems thinking with a holistic approach as opposed to perceiving parts
separately (analytical thinking). This approach forces people to study any given subject as a
whole, while both analytical and holistic ways of thinking are required.

This example brings out the meaning of the following quote: “We cannot solve problems by
using the same kind of thinking (awareness) we used when we created them." (Albert
Einstein Quotes).

2.3.2. RABINDRANATH TAGORE

Tagore had a very critical opinion about Western education. He considered conventional
Western education to be a lifeless, colourless factory, disassociated from the context of the
universe. He explains with his eloquent, poetic words: “Within the bare white walls I see
staring like eyeballs of the dead, the sensitivities of child’s mind being killed, while they sit
inert, like dead specimens of some museums, while lessons are being pelted on them from on
high, like hail stones on flowers” (Tagore, 2007, p. 704).
In 1863 Tagore set up an educational institution at Santiniketan in India and dedicated 40
years of his life to this school. He tried his best to develop in children the freshness of their
feeling for nature, a sensitiveness of soul in their relationship with their human surrounding,
with the help of literature, festive ceremonials and also the religious teaching which enjoins
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them to come to the nearer presence of the world through the soul. Children would learn in
the open air, under the shade of trees.
He placed the greatest value on nature as our most important teacher, which has been
taken away from classrooms and replaced with abstract lessons, that cuts the stream of
ideas directly from nature. “Education should revolve around nature, classes should be held
in the open air, under a tree, with connection to the plants, animals and changes of the
season. Students should spend lots of time learning from the nature” (Tagore, 2003, p. 77).
He thought nature to be the greatest of all teachers. He saw this concept being thwarted at
every step by the human teacher who believes in machine-made lessons rather than life
lessons. Through such actions he saw the growth of the child’s mind injured and forcibly
spoiled.
Tagore believed in education which takes count of the organic wholeness of human
individuality that needs for its health a general stimulation to all its faculties, mental and
bodily. He introduced an active vigour of work activities (such as cooking, weaving,
gardening, improving their surroundings, rendering services to others), knowing that the
joyous exercise of inventive and constructive energies help to build up the character. This
approach brought a strong sense of reality.
Tagore experienced several obstacles with his different approach to learning. He recognized
those obstacles came from the tradition of community, which calls itself educated; the
parents’ expectations; upbringing of the teachers and from the constitution of the official
University. These obstacles continue slowing down the changes currently required within
the educational system.
The greatest success for Tagore was to see pupils perceive education as a permanent part of
the adventure of life. Education was not a painful hospital treatment for curing them of the
congenital malady of their ignorance, but a function of health and the natural expression of
their mind’s vitality.
Tagore spoke of the vital importance of the surrounding atmosphere, from which our active
sub-conscious minds constantly absorb knowledge. He believed the atmosphere to be more
important than rules, methods, building appliances, class teachings and textbooks.
15

“Institutions have to create an atmosphere for developing the sensitiveness of soul, for
affording mind its true freedom of sympathy, not apathy and ignorance which represent the
invisible walls of confinement. Mind needs freedom in the world of truth, where our
imagination for the world belongs to art and our sympathy for the world of human relations”
(Elmhirst, 1961, p. 36).
According to Tagore, the susceptible minds of the young get poisoned through the content
of the textbooks which create misunderstandings by cultivating insensitiveness and
contempt of other races and civilizations. He observed children becoming almost
deliberately made to become incapable of understanding other people with different
languages and customs. According to Tagore, this consequently leads to ignorance,
suffering, blindness, causing mutilation of natural human love and acceptance of other
human beings.
“An ideal educational institution should be a perpetual creation by the cooperative
enthusiasm of teachers and students, growing with the growth of their soul; a world in itself:
self-sustaining, independent, rich with ever renewing life, radiating life across space and
time, attracting and maintaining round it a planetary system of dependent bodies. Its aim
should be in imparting life-breath to the complete man, who is intellectual, as well as
economic: bound by social bonds, but aspiring towards spiritual freedom and final
perfection” (Tagore, 1922, p. 203).

Rabindranath Tagore was an inspiration behind the work of Maria Montessori whose
educational methods are used today in public and private schools throughout the world.
Montessori talked about the need to change the student - lecturer relationship. In her
opinion this was essential to rebuild our society to a more sane level of being. “The
domination of the adult over the child and the suppression of the child’s natural gifts and
innate creativity result in deviations of moral character and the inculcation of fear, distrust,
dislikes and other negative traits as the child grows up” (Montessori, 1943, excerpt).
Montessori believed you cannot be free unless you are independent. According to her
philosophy children are encouraged to do things for themselves from an early age, thereby
they become self-reliant. The role of educators is to guide each child’s progress and to
16

provide the appropriate environment to facilitate the learning process, which is childcentred and follows the interest of the child rather than the adult’s or the school’s agenda.
The emphasis is on learning by doing, through real – life, practical activities.
Reviewing the work of John Dewey I came across many similarities with Montessori. Dewey
was an America philosopher and an educator. He believed that the purpose of education
was to encourage reflective, creative and responsible behaviour and to promote personal
growth and health. His view on education was based on experience and it was therefore the
role of a teacher to create the kind of experiences and the kind of environment which would
help a child to develop.
The teacher would need to know each child well to be able to provide an appropriate
program. What children learned had to have relevance for their life beyond school. The
purpose of education was to encourage the individual to participate in society. The teacher
was seen as a guide, helping the child to achieve certain purposes, rather than as an
authoritarian figure whose role was to instruct. He believed that the child’s life and interest
should be at the centre of the curriculum, much like Montessori’s approach. He saw life and
therefore education as consisting of communication, inquiry, construction and artistic
expression.
In his opinion schooling was considered to be a social process, with a balance between the
needs of the individual and of the wider group; between freedom and responsibility. The
emphasis was on creating a community where the child could be helped towards moral
responsibility so that pupils would become involved in creating a better world.

2.3.3. JIDDU KRISHNAMURTI

Krishnamurti was a speaker, writer and philosopher, and a founder of several progressive
schools around the world. His point of view on education corresponds with the purpose of
education during the Age of Enlightenment. He believes education should be open for one
to pursue the truth. This purpose of education is to help one understand problems as they
arise. That requires a good mind – a mind that reasons, a mind that is sharp, and a mind that
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has no belief. According to Krishnamurti a person needs a good mind, a sharp, clear,
definite, precise, healthy mind - not a believing mind, not a mind that follows authority.

“Right education is to help you to find out for yourself what you really, with all your heart,
love to do. It does not matter what it is, whether it is to cook or to be a gardener, but it is
something in which you have put your mind, your heart. Then you are really efficient,
without becoming brutal. And this school should be a place where you are helped to find out
for yourself through discussion, through listening, through silence, to find out, right through
your life, what you really love to do” (Krishnamurti, 2001, p. 61).
He often repeated that a part of education is to find out what one loves to do. “The function
of education, surely, is to eradicate, inwardly as well as outwardly, this fear that destroys
human thought, human relationship and love” (Lutyens, 1964, p.96). He went on explaining
that the education is not merely about acquiring knowledge, gathering and correlating facts;
it is about the ability to see the significance of life as a whole.
Further on he wrote about the function of education, which is to create human beings who
are integrated and therefore intelligent. He placed importance first and foremost on
integration of a human being who has developed a deep integration of thoughts and
feelings. Schumacher added a similar thought when referring to educational process being
useful only when it produces a “whole man”. “The “whole man”, in fact, may have little
detailed knowledge of facts and theories, he may treasure the Encyclopaedia Britannica
because “she” knows and he needn’t’, but he will be truly in touch with the centre”
(Schumacher, 1973, p.74).
Krishnamurti believed purposeful education is not about educating people merely to
achieve distinction, to get a better job, to be more efficient, or to have wider domination
over others. Such education contributes to making our lives shallow and empty in a world of
misery and destruction. This thought resonates with the concept of the “whole man”
referred to by Schumacher. “This kind of person will not be in doubt about his basic
convictions, about his view on the menacing and purpose of his life. He may not be able to
explain these matters in words, but the conduct of his life will show a certain sureness of
touch which stems from his inner clarity” (Schumacher, 1973, p.74).
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Krishnamurti wrote about the problem of perceiving this world through divisions and
separation between various departments. He saw education encouraging the thought form
that is conforming people to a particular thought pattern and hindering the comprehension
of oneself as an integrated part of a total process. This thought corresponds with the
paragraph on holistic education, seen through the eyes of Steiner, Deming, Ackoff and
Goethe. Krishnamurti added that the role of education should be to bring about the
integration of the separate entities. To demonstrate this inability of seeing the world of
interdependence and interconnection he questioned the significance of technical and
industrial capacity if we use it to destroy one another and our natural environment.
Schumacher added that the problems of education are merely reflections of the deepest
problems of our age. The kind of education that fails to clarify our central convictions is
mere training or indulgence. When education is denied to be man’s greatest resource it will
become an agent of destruction in accordance with the principle “corruptio optimi pessima”
(the corruption of the best is the worst of all), (Schumacher, 1973, p. 80).

2.3.4. IVAN ILLICH AND NOAM CHOMSKY

To free ourselves from the habit of self-defeating consumption of services and alienated
production, the tolerance for institutional dependence and the recognition of institutional
ranking, we would first need to free ourselves from the mainstream process of schooling
and its consequences.

Ivan Illich had a very distinct way of perceiving problems of mainstream institutionalized
education. His observations are challenging while urging us to think about our vision of
reality. According to Illich our vision has been shaped by our family life, professionalism,
health care, media play, but most profoundly by school.
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One of the main problems of education is standardization. Illich used an example of graded
promotion for obtaining diplomas, which fits the student for a place on the same
international pyramid of qualified manpower. A degree can be perceived as a price tag on
the curriculum of its consumer, leading towards situations of discrimination. A certified
college graduate can think he or she fits only into a world which puts a price tag on other
people’s heads. This opens the door towards defining the level of expectations in their
society. Students see their studies as the investment with the highest monetary return, and
nations see them as a key factor in development. Valuable knowledge comes to be seen as a
commodity, which is forced into the students who are seen as consumers.

Illich believed that as long as an individual is not explicitly conscious of the ritual character
of the process through which he was initiated to the forces which shape his cosmos, he
cannot break the spell and shape a new cosmos. He quoted: “As long as we are not aware of
the ritual through which school shapes the progressive consumer – the economy’s major
resource – we cannot break the spell of this economy and shape a new one.” (Illich, 1970, p.
56)

He described that a desirable future depends on our deliberately choosing a life of action
offer a life of consumption, to have a lifestyle which gives opportunities to be spontaneous,
independent and to relate to each other. Reality as he saw it was a life where we make and
unmake, produce and consume, become more alienated from each other and repressed
while depleting and polluting the environment. Forty years later, his thoughts continue
being relevant.
According to Illich a good educational system should serve three purposes (Illich, 1970,
p.78):
a) “it should provide all who want to learn with access to available resources at any
time in their lives;
b) it should empower all who want to share what they know to find those who want to
learn it from them;
c) it should furnish all who want to present an issue to the public with the opportunity
to make their challenge know.”
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He was promoting an idea of institutions which support personal growth rather than
addiction. In his opinion loss of faith in schooling would put at risk the survival of economic
order and political order built on nation state into which students are delivered by the
school. The acceptance about institutionalized learning to be a product which justifies
unlimited investment has become too dominant.

The idea of personal growth has become distorted. Illich argued that personal growth is not
a measurable entity. It is not something to be measured with diplomas, grades or compared
to someone else’s achievement. Even those who submit to the standards of others for the
measure of their own personal growth soon apply the same rule to themselves. Such
distortion of thoughts happened as a consequence of distorted measurement of values.
Schools initiate people into a world, where everything can be measured, including
imagination and man himself.

How does this happen? During our schooling we are being taught to think. Once young
people have allowed their imaginations to be formed by curricular instruction, they are
conditioned to institutional ways of thinking.

To support this statement I would like to add few thoughts by Deming. He believed that
schooling causes people’s inability to think creatively. “The way to get through school is to
provide an answer that is expected by the one who asks a question. As students we know the
questions and we learn what is expected to be said. In this way the creativity is destroyed
because the answer is already known. Examination process which requires correct answers is
not a product of learning. Students are merely remembering information. The right answer
requires thinking, ability to analyse and synthesise. It requires an explanation under what
circumstances would A be the right answer, under what circumstance it would be a wrong
answer and perhaps there is no right answer after all” (Deming, 1993, interview).

In an interview about purposeful education Noam Chomsky posed a question: “Are you
trained for passing tests, or are you trained for creative inquiry, pursuing interests that are
aroused by material that is presented that you want to pursue, either alone or in
cooperation with other”(Chomsky, 2012, interview). He believes an examination to be a tool
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to give an insight to the instructor for deciding further what needs to be developed and
improved. “Examination does not reveal everything. A person can do magnificently on every
test and understand very little. Some people can study hard to get a top mark for
examination and in a few weeks completely forget the topic. Examination can only be a
useful device if it contributes to constructive purposes of education. Examination should
never be a process providing an indication based upon which one becomes labelled as an
excellent student or a failure, and further on perceives him or herself to be so. Such labelling
leads to further discrimination” (Chomsky, 2012, interview).

Russell Ackoff shared his following observation: “Most discussions on education assume that
the best way to learn the subject is to have it taught to you. That is nonsense. We have all
learned our first language without having it taught to us. Mostly what we learn
professionally we learn on the job and not in school. Most of what we learn in school is
either obsolete or out of date or wrong. On the other hand anybody who has ever taught
knows that teaching is a wonderful way to learn and therefor if we want people to learn, we
have to make them teach” (Ackoff, 1993, interview).

Chomsky believes the Industrial Revolution to be the historical moment which caused the
change within economic and educational systems; both being connected and
interdependent. He speaks of the purpose of the educational systems in the Age of
Enlightenment. “The highest goal in life was to inquire, to create, to search the riches of the
past, trying to internalize the parts of them that are significant for individuals to carry that
quest for further understanding in one’s own way. The purpose of education was to help
people determine how to learn on their own. During the Age of Enlightenment decisions
about journey and interest was given to the learner, to produce something new and exciting”
(Chomsky, 2012, interview).
Since the Industrial Revolution the purpose of education has changed. Chomsky noticed
there is a general idea that from childhood young people have to be placed into a
framework in which they will follow orders, accept the framework and not challenge what
they are told. He describes that after the activism of the 1960’s (in the US) there was great
concern that across much of the educated spectrum, young people were getting too free
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and independent and the country was becoming too demarcating (so called crisis of
democracy).
“Members of particular political parties started arguing, there should be certain institutions
responsible for the indoctrination of the young and they are not doing their job properly;
those institutions being schools, universities and churches. Since that time stricter measures
for education to become more controlled were introduced along with debts to trap students
to the life of conformity” (Chomsky, 2012, interview).
In an interview Chomsky reveals his doubts in the process of education. He speaks of
powerful structures in the society, which prefer people to be indoctrinated, conformed, not
ask too many questions, be obedient, want people to fulfil the roles that are assigned for
them, not to try shake systems of power and authority.
Chomsky adds the current system to be geared towards getting children to pass hurdles and
not to learn, understand and explore. The future of students and lecturers should not
depend merely upon the results of national exams.

There are many different ways we can choose to see the world around us. With the global
internet access all three purposes of education according to Illich have become possible.
Everybody is given a choice but we have also been left with a strong social conditioning
when knowledge became a commodity that can be measured, standardized and framed on
a piece of paper. Being brave enough not to follow the system is a very challenging thought
for individuals and parents who choose to co-create a different future.

A radical thinker and an activist who continuously acts upon this thought is Gustavo Esteva.
The main inspiration behind his work are the ideas of Ivan Illich. Esteva created a model of
several autonomous learning communities in Mexico called “Universidad de la Tierra”
(Unitierra). Unitierra is a learning environment of friendship where young people learn
freely without having to follow examination or the need to obtain certificates and diplomas.
Unitierras have three basic elements in common:
-

social and political commitment with people in the community;

-

learning by doing and learning how to learn together;
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-

continuous need to discover new ways of thinking and talking, delivered from action.

Realizing that every child is different, Esteva finds the standardization of the same
curriculum in Mexico, New York or Beijing to be the worst thing that can happen in schools
and education. “The thought of children having to learn the same content everywhere is
utterly insufferable” (Esteva, 2012, interview). He also finds it difficult to understand the
educational system which is focused on a distant future while trying to calculate what to
teach today and not knowing what those children will truly need and want in twenty years
from now.

Most of education today is devoted to distribution of information and does not even get to
knowledge and understanding. Ackoff commented that people come through the system
with great a deal of information, very little knowledge, no understanding and virtually zero
wisdom. Information is contained in descriptions of who, what, when, where and how
many; knowledge in instruction; understanding in explanation. “Wisdom applies to the
ability to see the consequence of our actions by evaluating information, knowledge and
understanding. The purpose of education is to help develop the ability to learn how to learn,
regardless of situations people find themselves in” (Ackoff, 1993, interview).

Paolo Freire demonstrated this dilemma with an explanation of so called “massification” of
human beings. Perceiving only information, without understanding and use of critical
faculties, people become manoeuvred by the mass media to the point where they believe
nothing they have not heard on the radio, seen on television or read in the newspaper or
internet. When knowledge is delivered in a fragmented way it leads to the separation from
the whole, giving a narrow specialization, constricting horizons, making people passive,
fearful and naïve. Freire describes this as a process of dehumanization. In his description he
uses an example of mass production where, by requiring man to behave mechanically, mass
production domesticates him. This idea is equally related to the previous analyses of
thoughts shared by Goethe, Steiner, Krishnamurti, Deming and Ackoff when addressing the
problems happen as a consequence of fragmented way of thinking.
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2.4.

PURPOSE OF EDUCATIONAL PROCESS

“The supposed purpose of education, as marketed by the education industry, is career
advancement, higher pay, and empowering a college graduate's job search. This represents
the current personal importance of education as determined by a few studies performed
back when bureaucratic machines were still humming” (Wallance, 2012, article).
“Students see their studies as the investment with the highest monetary return, and nations
see them as a key factor in development” (Illich, 1970, p. 42).
Education being discussed in terms of whether it is a worthwhile investment, which
produces human capital that can be used for economic growth, is according to Noam
Chomsky a very distorting way of posing a question. He questions whether we want to have
a society of free creative independent individuals able to appreciate and gain from the
cultural achievements of the past and to add to that; or do we want people who will
increase economic gains. Both are not the same. “Technology, which can lead to economic
gain is possible only with a lively cultural and educational system, geared towards
encouraging creative exploration, independence of thought and willingness to challenge
accepted belief systems. However economic gain is not a primal purpose of cultural and
educational enrichment but only a part of it. According to John Dewy and Bertrand Russell
the purpose of education is to help create better human beings” (Chomsky 2012, interview).

Sir Ken Robinson, an internationally recognized leader in the development of education,
creativity and innovation, believes the capacity for imagination is being systematically
destroyed through the process of education. He perceives the system of public education to
be dominated by conception of economic utility, which is implicit in the structure of school
curriculum through the hierarchy of subjects all around the world with mathematics being
the most important and humanities the least. Subjects are being presented as useful and
useless. Its existence depends on funding, which depends on perceived usefulness of a
subject.
Robinson makes an interesting connection between environmental crisis and process of
repressing human capacity during educational process. He draws a parallel between our
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impoverished ability for creative thinking with depletion of natural resources. “The current
educational system has mined our minds in the way we strip mined the earth for particular
commodity and the future that will not serve us” (Robinson, 2007, RSA talk).
Esteva notes that the current educational system is a major contribution to the challenges
we are facing today; such as environmental crises, social problems, unrest, poverty, unequal
distribution of wealth, depletion of natural resources.
“The system is no longer delivering and preparing people for life and work. This was the
main reason behind the creation of autonomous learning centres for production of
knowledge, based on learning by doing for the people and with the people of community
while acting “outside the current system” (Esteva, 2012, interview).

“Many institutions of higher education around the world add to destruction of this world by
following the same unchanged curriculum from the past that perpetuates the existing
economic, political and social systems, while undermining the life-sustaining capacity of the
world” (Jensen, 2012, article).
The new ways of thinking cannot be invented because they already exist and are available to
us in every moment. According to Robinson, research shows that our capacity for creative
and divergent ways of thinking deteriorates exponentially as we grow older. He argues that
the main intervention children have had is education; a conveyor-belt education, where
they were told that there is one correct answer and it is written at the back of the book.
Much of what is needed is an appropriate environment and freedom without fear and
repression for the original and different way of thinking to re-emerge.

“We have to keep in mind the fact that love and action are the only media through which
perfect knowledge can be obtained, for the object of knowledge is not pedantry but wisdom.
The primary object of an institution of this kind should not merely be to educate one's limbs
and mind to be in efficient readiness for all emergencies, but to be in perfect tune in the

26

symphony of response between life and world, to find the balance of their harmony, which is
wisdom” (Tagore in Elmhirst, 1961, p. 56).

2.5.

CONCLUSION

This chapter will be concluded with an analogy to demonstrate the current educational
process. It has been originally narrated by a British philosopher Alan Watts. (Watts, 2007,
Video)
“In music, one doesn’t make the end of a composition the point of the composition. If that
were so, the best conductors would be those who played fastest; and there would be
composers who wrote only finales. People would go to concerts only to hear one crashing
chord, because that’s the end.
But we don’t see that as something brought by our education into our everyday conduct.
We’ve got a system of schooling which gives a completely different impression. It’s all
graded. And what we do is we put the child into the corridor of this grade system, with a
kind of “come on kitty, kitty, kitty…” and you go to kindergarten, and that’s a great thing,
because when you finish that, you’ll get into first grade. And then come on, first grade leads
to second grade, and so on.
And then you get out of grade school you go to high school, and it’s revving up, the thing is
coming, then you’re going to go to college, and then you get into graduate school, and when
you’re through with graduate school, you’ll go out to join the world.
And then you get into some racket where you’re selling insurance. And they’ve got that
quota to make. And you’re going to make that. And all the time, this thing is coming, it’s
coming, it’s coming, that great thing, the success you’re working for. Then when you wake
up one day about forty years old, you say “My God! I’ve arrived! I’m there!” and you don’t
feel very different from what you always felt.
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And there’s a slight let-down, because you feel there’s a hoax. And there was a hoax; a
dreadful hoax. They made you miss everything.
Because we’ve simply cheated ourselves, the whole way down the line. We thought our life
by analogy was a journey, with a pilgrimage, which had a serious purpose at the end, and
the thing was to get to that end. Success or whatever it is; or maybe heaven after you are
dead.
But we missed the point the whole way along.
It was a musical thing, and you were supposed to sing, or to dance, while the music was
being played.”
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3. RESEARCH METHODOLOGY
3.1.

RESEARCH QUESTIONS

Research work has been guided by the following questions:
1. What are the emerging patterns related to personal experiences of educational
process after watching the documentary Schooling the World among participants
who question the mainstream educational system?

2. What is the purpose of education?

3. What is the connection between educational process and current economic situation,
as revealed through this process of inquiry?

3.2.

FINDING A PARADIGM

“A paradigm is seen as a basic orientation to theory and research” (Neuman, 1997, p.62).
Quantitative methodology
Test hypothesis

Qualitative methodology
Capture and discover meaning through a
research question

Measurement in terms of numerical data i.e.
data is in the form of numbers from precise
measurement

Measurement in terms of verbal data i.e.
data is in the form of words from
documents, observation and transcripts.

Theory is causal and deductive

Theory is mostly non causal and inductive

Analysis proceeds using tables, statistics and
discussing how this is related to the
hypothesis

Analysis proceeds by extracting themes
from the evidence and organising the data
to present a consistent and coherent
picture.

The research paradigm (Adapted from Neuman, W. L., (1997): Social research methods:
Qualitative and quantitative approaches, Third Edition, London: Allyn and Bacon.
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The only appropriate approach to enquire into challenges concerning the process of
education from an experiential point of view was a choice of qualitative research
methodology. Creswell defines qualitative research as a means for exploring and
understanding the meaning that individuals or groups ascribe to a social or human problem.
The process of research involves emerging questions and procedures; collecting data in the
participants’ setting; analysing the data inductively, building from particulars for general
themes; and making interpretations of the meaning of the data. The final written report has
a flexible writing structure. Qualitative audio and visual materials take the forms of
photographs, art objects, videotapes, or any forms of sound.
Along the process of research I have made a rich collection of photos, video and sound
recording and drawn images. To capture a more comprehensive response I have additionally
created a questionnaire.

3.3.

PHENOMENOLOGICAL RESEARCH

According to Creswell’s classification, there are 5 alternative qualitative strategies of inquiry:
-

Ethnography

-

Narrative research

-

Phenomenological research

-

Grounded theory

-

Case studies

Considering the nature of this research I found a phenomenological research method with
elements of grounded theory to be the most appropriate choice. “Phenomenological
research is a strategy of enquiry in which the researcher identifies the essence of human
experiences about a phenomenon as described by participants. Understanding the lived
experiences marks phenomenology as a philosophy as well as a method and the procedure
involves studying a small number of subjects through extensive and prolonged engagement
to develop patterns and relationships of meaning” (Moustakas, 1994, p. 13).
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“The methodology of phenomenology is such that it posits an approach toward research
that aims at being presuppositionless; in other words, this is a methodology that tries to
ward off any tendency toward constructing a predetermined set of fixed procedures,
techniques and concepts that would rule the research project” (van Manen, 1990, p. 29).
Phenomenology, according to Bryman and Bell, is described as “a philosophy that is
concerned with the question of how individuals make sense of the world around and how, in
particular, the philosopher should bracket out preconceptions in his or her grasp of the
world” (Bryman and Bell, 2011, p.18). Reviewing interpretations of phenomenological
inquiry among various authors I found no further contradictions. Bryman and Bell’s concern
on bracketing has been thoroughly taken into consideration.
The hypothesis was not formulated in advance, hence the reason for applying elements of
the grounded theory for data analyses. Grounded theory research follows the process of
collecting data, analysing the data and repeating the process. The research started with data
collection that led towards reverse engineered hypothesis. This approach contradicts the
traditional model of research which sets its theoretical frame in advance.
Theory contains both deductive and inductive ways of thinking. “Grounded theory is
essentially a method of qualitative data-gathering and analyses, albeit one which departs
radically from the linear logic and procedures characteristic of Positivism and Critical
Rationalism” (Blaikie, 1993, p. 193).
Some elements of quantitative research method have been added; such as number of
participants, number of female, male participants and number of years spent in main
stream educational institutions. This information was shared with the reader to provide a
better structural understanding of represented population.
According to Creswell there are several conditions when choosing to apply phenomenology.
The main one is to study a lived experience of the individuals. Inviting participants to share
their lived experience is a part of a conscious process. For this reason I have chosen to
screen the documentary about challenges of educational process. The documentary worked
as a catalyst to help re-awaken the memories of schooling experiences and to encourage
participants to share their opinions about educational process.
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The emerging pattern will be given after thoroughly analysing individual feedbacks and the
main elements of group discussion. Findings will depend upon their past experience and
current perception of that past experience.
To choose from the most appropriate type of phenomenology I examined hermeneutic and
transcendental or psychological approach. The hermeneutic approach is based on reinterpretation of meaning and significance of the lived experience and will only be used as a
secondary approach.
The primary approach used in this research is descriptive. I will offer the reader a first
person narrative of the lived experience as shared by the participants.
The phenomenological model has certain common qualities that cannot be applied through
any other quantitative method of research. The following qualities according to Moustakas
have been recognized as an integral part of this research inquiry (Moustakas, 1994, p. 21):

- “it recognizes the value of qualitative designs and methodologies. Studies of human
experiences are not approachable through quantitative approaches;
- it focuses on the wholeness of experience rather than solely on its objects or parts;
-it searches for meanings and essences of experience rather than measurements and
explanations;
- it obtains descriptions of experience through first-person accounts in informal and formal
conversations and interviews;
- it regards the data of experience as imperative in understanding human behaviour and as
evidence for scientific investigations;
- it formulates questions and problems that reflect interest, involvement, and personal
commitment of the researcher;
- it views experience and behaviour as an integrated and inseparable relationship of subject
and object and of parts and whole.”

As a researcher I share the experience of educational process, hence I have developed a
particular opinion. The descriptive approach has been used to set aside all prejudgments. I
will offer my interpretation as a conclusion after each discussion. In such a way the reader
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receives a direct, unfiltered response of participants, alongside the researcher’s opinion and
is able to make his/her own, uninfluenced conclusion.
Creswell (2009) points out five different elements of Phenomenological Research:
a) Identification of the shared experience
Individuals who have participated in discussion about challenges of education share at least
11 years of mainstream educational process. Another shared experience is a documentary,
Schooling the World seen by all participants during the process of research.

Due to

relatedness and interconnection of both past long - term and immediate short - term
experience, the research cannot exclude one from another; hence both have been
integrated in this research.
b) Universal / general nature of an experience
The interest was to discover the emerging pattern of the chosen phenomena. The process of
enquiry has helped to deepen my general understanding of the shared experience among
the participants who represent a particular part of society who have doubts in the
mainstream educational system. This research will also reveal those doubts.
c) An attempt to identify shared experience among various individuals who are
experiencing the same phenomena
Having roughly identified participants according to various nations, age group, genders,
generations and vocations I have discovered many similarities. Regardless of diversity the
participants share a common perspective when sharing opinions about educational process.
Further analyses of similarities and differences will be revealed in the following chapter.
d) Attempt to locate the essence of the experience (often an emotional experience)
To capture the emotional experience I have carefully formed a questionnaire, which inquires
about thoughts, memories and emotional experience related to one’s own schooling
process.
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e) What was experienced and how was the phenomena experienced by individuals
The experience has been revealed through individual feedback as well as through a process
of group discussion, held after the documentary.

3.4.

SAMPLING

Sampling is the technique applied in primary research for facilitating the researcher in
choosing the most appropriate and relevant amount of data for the particular exploration.
(Saunders et al., 2009). The research has been advertised and participants invited to take
part. According to Saunders I have followed the self-selecting sampling process, which
occurred when I allowed each individual to identify their desire to take part in the research
(Saunders, 2009, p. 241).
Participants included in this research have been, or still are, involved in the process of
mainstream education either as students and parents and/or lecturers. Participants come
from the following countries: England, Colombia, France, Belgium, South Africa, Ireland,
United States, Brazil, Canada, Slovenia, Croatia, Bosnia, Netherlands, Australia and New
Zealand.
The age of participants was not considered to be a relevant factor; however a wide age
range of the population spanning from 18 – 70 was represented among the participants of
the research.
There were approximately 120 participants who attended the six screenings of the
documentary followed by discussion. The invitation was emailed to approximately 300
people. Due to the nature of advertising, posters and social media, it is not possible to
accurately determine how many people have actually seen the invitation. Many people
have been contacted through the online platform Eventbrite, which is used to create and
promote events. The event was created and promoted six times through different social
media sites and groups such as LinkedIn, Facebook and private group sites.
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3.5.

RESEARCH PROCESS

For the research part of this work I have chosen to organise 6 iterations of the documentary
screening. After each screening I have facilitated conversations, which would draw out the
experience of each individual while being exposed to the stories shown in the documentary.
I have chosen to screen the documentary Schooling the World, White Man’s last burden,
directed by Carol Black in 2011. The main reason for selecting this documentary was in its
content related to the challenges of current educational process in connection to economic
situation, cultural change, globalization, poverty and environmental crisis.
I was interested to discover the pattern which would emerge from discussion held after the
screening. Watching the documentary has encouraged participants to discuss various
challenges related to mainstream education including their own schooling experience.
The documentary is 65 minutes long, the introduction was usually 15 minutes long and the
discussion held afterwards lasted approximately 30mins to 1 hour. Collaborative
organization based on mutual trust was a prerequisite for a series of successful events.
I have conducted 2 interviews, one with Satish Kumar and another with Gustavo Esteva.
Material from the second interview was not compatible enough to be used for the
documentary; most relevant comments shared by Esteva have been included in the
literature review section. Another discussion has been organized and facilitated among 3
senior members of faculty from different educational institutions and between five
students. The discussion gives an insight about differences in understanding of the meaning
“democratic, process driven education”. The conversation reveals that not enough time is
dedicated for efficient communication between staff members and student representatives.
Most of the confusion happens because of differences in perception. Due to a very specific
nature of this conversation the content will not be further discussed in this paper.
Shown in the diagram below is the process I have followed during this journey of inquiry.
The process of organization started before the first step.
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The second step, according to the diagram, was related to the questions through which I
was engaging individuals to participate, using a structured questionnaire and semistructured discussion.
The final three steps required a thorough analysis, which help to form the themes and
clarify broader patterns emerging from the culmination of conducted research. Finally I was
able to offer a general opinion based on the research questions, literature review and
results of research analyses.
Researcher poses generalizations
or theories from past experiences
and literature

Researcher looks for broad
patterns, generalizations, or
theories from themes or categories

Researcher analyzes data to form
themes or categories

Researcher asks open - ended
questions of participants or
records fieldnotes

Researcher gathers information
(e.g., interviews, observations)

The Inductive Logic of Research in a Qualitative Study, (Creswell, 2009, p. 63).
The final work is presented in two parts; a written part and a creative part in form of a short
documentary about purposeful education.

3.6.

ETHICAL CONSIDERATIONS

The following four main areas have been taken into consideration (Bryman, Bell, 2011)
-

the research has caused no harm to participants;
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-

participants have been fully informed about the research process, principles of
applying the informed consent have been followed;

-

there was no invasion of privacy, the right to use recorded material has been given;

-

no deception has been involved.

Questionnaires were submitted and analysed without revealing the identity of participants.
Participants have been informed in advance about the nature of the research project and
have willingly agreed to be recorded and photographed for the documentary.

3.7.

RESEARCH LIMITATIONS

The research questionnaire has been introduced only after the third iteration due to the
unpredictable nature of experiential inquiry and lack of experience. The project of
organizing events and creation of documentary required a certain financially investment.
Having to work with limited funds I was often faced with technical difficulties and
organizational problems.
Organization of the events took place in 2 different countries, which required certain
adaptations and additional work with translation of material. Problems with personal health
brought further delay in submission of this work. Despite many challenges I am grateful to
have been able to finally complete it.

3.8.

SCREENING OF THE DOCUMENTARY SCHOOLING THE WORLD

Schooling the World was made to present the viewer with the problems of mainstream
education. One can argue its content to be one sided, not presenting positive aspects of
mainstream education, which also exists. However this was not the purpose of this inquiry.
The purpose was to clearly point out the challenges and problems that result from the way
education is being conducted today.
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The reason for choosing to screen this documentary was to convey stories of education,
which are in opposition to what purposeful education represents.
Examples of contradictions to purposeful education as shown in the documentary show:


current educational system is not encouraging individuals to learn directly from
nature and to understand the world through the lens of interdependence and
interconnection;



current educational system is not encouraging creativity and freedom of expression;



current educational system is not fully supporting individuals to discover and develop
their own potential, it is trying to fit individuals into the existing system;



current educational system is becoming increasingly standardized across the world,
supporting a monocultured way of being;



educational system is being used to support global economy, for the price of one's
own unique cultural identity and value system;



current educational system is result driven and lacks the important recognition of
process focused education.

These examples have been chosen to demonstrate a contrast between the underlying
current of a mainstream educational process and the purpose of education.
I was interested to find out what the connection is between thoughts of radical thinkers
regarding purposeful education and between the emerging thoughts of participants who
came to the screening of this documentary.
I came to realise there is a strong connection between the two components I was interested
in. I also noticed an underlying yearning among the participants, who wanted to be given
the experience of meaningful education. In most cases meaningful education was not the
experience participants had during their education in mainstream institutions.
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3.9.

CREATION OF A SHORT DOCUMENTARY SCHOOLING FOR FUTURE

Having studied elements and phenomena of marketing it became clear that a written
message supported with a visual and audio component creates a stronger effect for the
viewer. Having involved a number of people in the process of exploration, I wanted to share
the work and findings in a way which will capture and engage their attention. The objective
was to create a video that captures the essence of my work and to convey a meaningful
message.
Watching this documentary will give viewers an insight into the process of iteration. The
documentary shows the process of this research, it captures insightful comments from
participants and shares the wisdom about meaningful, holistic education in an interview
with Satish Kumar. At the end I have chosen to offer insights into a wholesome learning
environment. It shows the wisdom and maturity of school children who enjoy learning, are
encouraged to think critically, share their feelings, are treated as equal members of society
and who live in harmony with nature.
The process of creating a short documentary while writing a dissertation was time
consuming and it required additional effort. I was responsible for the initiation, promotion
and organization of the events, the filming and recording, screening of the film, facilitating
conversations, video making and editing. After a steep learning curve I am pleased to share
my work, which is published in three parts on YouTube, under a registered named BrigiTree
(access: http://www.youtube.com/watch?v=i1-y7zEqsuQ). As an addition I have created a
blog site with articles about purposeful education (http://brigitree.wordpress.com/).

39

4. RESEARCH ANALYSES
STAGES OF ITERATION

The research has been organized in 6 different venues between April and July 2012. The first
one took place in England, at Schumacher College in Dartington, the second one at Kevicc
High School in Totnes. The last four iterations happened in Slovenia. The first one was
organized at Waldorf School, followed by iteration in the centre for alternative learning,
another one in the centre for healthy living, and the last one in the centre for lifelong
learning.
The event mostly attracted participants who are interested and aware about challenges of
current educational system. A mix of different nationalities has brought richness to the
conversation and broadened the perspectives about the topic. Material collected in Slovenia
had to be additionally translated into English language.

4.1.

ITERATION No.1

The first event, which happened in April was used as a trial and offered to students and
members of the community at Schumacher College in Dartington. Ten out of 30 people
responded; three participants left before the end of the film, the remaining 7 joined the
discussion. Before starting the discussion, I invited participants to share their impressions
through artistic expression, using crayons and drawing images which resonate with their
experience of the film. After the first phase, which took approximately 15 minutes we
moved into a discussion phase. Not wanting to influence the conversation I remained in the
role of an observer and a very subtle facilitator, while video and tape recording the process
of discussion, which lasted one hour.
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4.1.1. DISCUSSION

Sentences and paragraphs with quotation marks represent comments made by participants
and have been written as a first person narrative style of writing.
Participants have mostly shared their negative experiences while being schooled in the
mainstream educational institutions. They were expressing their concerns about education
being disconnected from nature and reality. Doubts about the so called “good intentions”
have been raised (tragedy of good intentions). “Good intentions often result in negative
outcome due to inability to see the whole picture. This perception is a result of linear and
fragmented ways of thinking, taught and encouraged in the mainstream schools.”
There was a clear recognition of western European and American style of education
influencing the cultures and mind sets of students from the remaining parts of the world
(Brazil, South Africa, and Colombia). Participants have observed the influences of
globalization and standardization in the schools while the importance of local culture is
being ignored (promotion of monocultures).
Participants shared their doubts in educational system – they recognized it as a business
driven activity; institutionalized, controlled and disconnected from daily life. “The
alternative ways of education are not being presented to the parents when they have to
make a choice about children’s schooling. People are unable to see alternatives while being
inside a particular system for a longer period of time. There is a lack of dialogue between
people and different stakeholders and a need for more cultural determinism.”
Participants have often expressed an emotional suffering, which actively stops creativity and
uniqueness in a most painful and damaging way. “Children and students are being educated
to take place in an advanced industrialized economy. “
“In developing parts of the world, such as Colombia and Brazil people still believe education
to be a solution for tackling poverty. Less privileged people are moving from rural to urban
areas to find better opportunities, to follow their dreams for a better life. Often the
opposite happens and they end up living in worse conditions than before, having less food
and lower quality of life. They blindly believe in the promises of unrooted opportunities. “
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“Educational experts responsible for creating curriculum are unable to see the long term
impacts of today’s education. How do we unlearn what we have learned and how do we
teach each other about uncertainty, about the non-existing future?”
Participants were talking about traditional ways of being where children learn how to live as
a part of a learning community. “They learn how to grow and share food, they engage in
real projects and experience different challenges while learning by doing. Learning becomes
a process, not solely a product driven activity. There is shift in perception, students start
experiencing the interdependence between all living systems.”
Drawn images show dissatisfaction with the current system. Images are related to sadness,
they show feelings of confinement, expressions of doubt related to job security and
indication about disconnection between school and reality.

4.1.2. OBSERVATION

Discussion happened in a small group with 7 participants who knew each other and were
fully comfortable in sharing their opinions. The group was very diverse in terms of
backgrounds. Participants have lived and experienced educational systems in Brazil,
England, South Africa, Colombia, US, France and Japan and have spent at least 16 years of
their lives in educational institutions. All participants were brought together with a common
interest to study at Schumacher College, which offers community based, holistic and a
transformative way of learning. They have all experienced a nonconventional approach to
education and are able to make comparisons with the mainstream system. The conversation
covered many aspects of what purposeful education should be about.
Focus of the discussion was about problems that occur due to disconnection from school,
reality and nature. Institutionalized and controlled way of schooling has been recognized
and experienced in a negative way. Educational process was perceived as a process which
does not support sustainable way of living.
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4.2.

ITERATION No.2

The second event was promoted with the intention to attract a wider audience within
Totnes community. The organization was supported by few students at Kevicc High School
who are also members of a group called Earth Inheritors. Earth Inheritors organize
documentary screenings at Kevicc Areal Theatre on a monthly basis. Posters promoting the
event were distributed at School as well as in various advertising boards around Totnes.
Emails were sent to the Transition Town Totnes Education Group. Approximately 45 people
attended the screening, ranging from college students to people in their late sixties. The
event was introduced by Dr. Robert Cook, who was writing his PhD research about
sustainable education in Ladakh and working together with Helena Nornberg Hodge. Helena
was involved in the creation of the documentary Schooling the World. He shared his
experience about SECMOL (Students' Educational and Cultural Movement of Ladakh) and
gave the audience a direct perspective about challenges and some improvements regarding
education in one of the developing countries.
After the screening I invited participants to use crayons and paper to express their
experience of the film and their education. I noticed many people engaging in conversation
with one another, which was encouraging to see, however I was unable to capture the
essence of the conversations distributed in different corners of the cinema space. After 20
minutes we started with discussion.

4.2.1. DISCUSSION

Participants recognized the importance of localization and a need to educate pupils for the
environment they live in. Teaching should emphasise the importance of knowing the local
ecosystem and encourage gaining solid knowledge of their local culture. Negative impact of
standardization and globalization within education were discussed. As a response to the film
and negative influences of western impact alternative solutions such as SECMOL were
discussed.

Question about how to identify a good teacher were raised. Participants
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expressed their opinion on what education should be about. Educators play an important
role in the process of education; they can either educate people for jobs or recognize their
potential and guide them towards discovering their interests and potential (midwife view in
education). A process of forced mainstream educational system was recognized, along with
the question about appropriate school and classroom size. An example about aboriginal
children in Canada still being forced into educational system was given. Questions such as
how to marry traditional way of living and modern way of thinking were raised.
Drawn images represent repression, imprisonment, fear of monoculture, repression of local
culture, questioning, anger, the world of interdependence and interconnection, shame of
being human, doubts, education turning people into robots, brainwashing, beauty and
serenity of nature and chaos of the cities, a need to have a holistic earth education, ability
to see the bigger picture, need to recognize the purpose of education, inability to see, being
blindfolded by the process of education, need to respect curiosity, doubts, moving away
from global to local way of thinking and being.

4.2.2. OBSERVATION

Only 50% of the participants used art as a form of expression. People started engaging in
discussion with each other which made it impossible captured and record everybody’s
opinion. When people started engaging with one another, their own unique experience
became diluted and mixed with the experience of the co-speaker. My intention was to
harvest both streams of thoughts. During the actual discussion many people chosen to
remain quiet listeners without sharing their opinion.
Most relevant topics brought up during the discussion were concerning disconnection from
school curriculum and reality. Certain participants had a very strong opinion against
institutionalized ways of schooling with inappropriate class sizes, with the curriculum and
style of teaching that is today no longer appropriate.
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4.3.

ITERATION No.3

The third iteration was organized together with the principle of Waldorf Primary School in
Slovenia. To engage each individual in sharing his/her experience about the educational
process I have created a questionnaire. This approach has contributed towards a better
understanding of the shared experience and its general nature. Questions, which directly
relate to feelings and memories, have been carefully formed to capture the emotional
experience of individuals. The documentary has been chosen to serve as a catalyst. The first
iteration had 32 participants; 27 of them; 17 women and 10 men have completed a
questionnaire. The event started with an introduction speech made by the principle of the
school. The new approach has improved the quality of research, made a better use of time
and enriched the sharing related to the lived experience of educational process.
Questionnaire
After watching the documentary I would like to invite you to share your experience of
educational process.
a) What kind of thoughts are you left with after having seen the documentary Schooling the
World?
b) What are the memories you have when you think about your experience of educational
process?
c) How would you describe your emotional response?
2 Would you agree there is a connection between the educational system and the current
economic situation? (considering the problematic situation of economic instability, high
level of unemployment, increased consumption, threats of global warming)
YES NO
If the answer is YES, where and how do you see that connection?
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3. Have you realized anything new after watching this documentary?
4. You name
5. How many years have you been schooled in the mainstream educational institutions?
Thank you kindly for your participation.

4.3.1. FIRST QUESTION
Emerging Thoughts
“School should support individuals, teach about life, not institutionalize; the film was
realistic.” “It's time to start changing the way we live else we will destroy the planet.” “The
current system is turning people into slaves.” “Let us live and let live.” “It’s important to
turn go back to the nature.” “Education has become deceptive.” “What is good for you may
not be good for me.” “We should honour our own culture more.” “Economic progress is not
a good indicator of a progressive society.” “School are not teaching us how to live and
survive, it's very sad what happened to the system.” “The film is telling the truth; we live in
illusion, we preach illusion, we force illusion onto others.” “Everything is not simply black
and white. It's all a part of life.” “Educational system is real and cruel; money rules the
world.” “Educational system equals cul-de-sac (dead end) and we desperately need some
changes.” “We need to wake up and realize we are all interconnected.” “School is turning
people into batches of same products.” “Let’s finish the schooling and start living a real life.”
Emerging Memories
“It makes me think of slavery, while being disconnected from the real life.” “Memories of
grandparents – my grandma went to school for only 6 years and had more wisdom than me.
I spent 16 years of my life in schools.” “When I went to school, it was much more liberal and
human (Socialism in Yugoslavia).” “I remember bright shinny eyes of uneducated children
from rural villages.” “Education didn’t make much contribution in my life. I still see it as a
disconnection from the real life.” “I remember sitting in a classroom as a little child getting
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ready for life. At the end of my schooling I still didn't know if I was ready for life, if I have
learned what I really wanted to do in my life.” “Painful experience in one way, on the other
hand it’s the way of life, it's a part of the process.” “Trapped, masses of people,
brainwashing.” I remember the innocence when seeing the purity of pristine nature, hills,
and mountains.” “I have memories of Yugoslavia and Tito.” “I have nice memories of my
childhood; mostly I spent in the mountains, in nature.” “I remember the tautology of having
to repeat information over and over again.”
Emerging Emotions
Participants have often expressed emotions such as sadness, anger, fear, horror, while being
left hopeless. “I have hope for something new to happen, something to change the process
of learning and the way we live our lives.” “What really makes people happy and what will
happen to our children?” “Where are we going?” “I am more aware of how important it is
to teach with love and understanding.” “Children who go to school are disconnected to
nature.” “I feel ashamed.” “I have compassion.” “I can see new forms of colonization of the
white race over others.” “We're all trying to find happiness in our own way; some people
lead, the other follow.” “What is freedom and what happiness? What is it that "the west" is
promising, selling, trying to solve? “Why is "the west" continuously spreading lies?” “There
is a difference between East and West, between here and there.” “Not being able to see the
complete picture, we help, and think we're doing good. I wonder what is good? Do we really
know?”
4.3.2. SECOND QUESTION
Twenty six out of twenty seven people saw the connection between the educational system
and the current economic situation.
Most of the participants agree they have lost connection with nature. “People are trying to
adopt some “external goals” to be accepted in society.” “Happiness comes from within,
which is not encouraged in schools. For this reason we see people running the rat race.”
“The situation is obvious; it is based on general priorities.” “I see influences of uniformity
and confinement. People are no longer able to live without technological development and
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gadgets.” “The system is training people into slavery.” “The whole educational system is
being driven to serve few selfish individuals who lead the game.” “Educational system
doesn’t teach how to take care of one self, how to grow food, how to take care of each
other. People lost their independence.” “Schools are promoting “the western style of life”;
to have as much as possible.” “Real values, creativity, awareness, freedom and boldness are
not encouraged in schools. This situation is reflected in our society.” “More and more often
we see competition on a local level with lack of collaboration with a “must have as much as
possible” in people’s minds.” “Uniformed educational system forces a particular way of
thinking and it doesn’t allow having a perspective over the broad picture.” “Educational
system is promoting development, which causes emotional instability.” “As a society we
have plenty of unemployed educated people, incapable of surviving.”

“Economy and

educational system have been co-developing and growing together.” “Educated people
have a different way of being compared to those without education.” “People are being
educated for jobs that don’t exist, excessive consumerism is being promoted.” “Education is
promoting materialistic attitude, importance of having a certain position in society.
Successfully paid career is being promoted as a source of happiness.” “Education does not
teach about holistic way of living.” “Educational system doesn’t support free thinking. If one
thinks with his/ her head, they are no longer good for the job which is profit oriented. Those
kinds of people are often not driven to continuously spend lots of money.” “The very
essence of society is being changed, the values are changing.” “Schools are encouraging
people to live a better life; however they are taking advantaged and emphasising selfinterests to be the priority.” “This system is not working. It is encouraging our children to
consume more and more.” “School is forcing us to memorize lots of information. It’s
promoting the concept of knowing more and having more to be something better and
relating it to happiness. Usually this kind of mentality leads to frustration and depression,
because it’s not true.” ”Schools are imposing particular ways of thinking. There’s a subtle
encouragement towards consumerism that is being promoted.” “People are being moulded
into consumers. This is done mainly through educational system.” “We are educating
children to support slavery, which is destroying us and the planet we live on.” “To impose
foreign culture results in destruction of your own culture. This is being done through
education.”
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4.3.3. THIRD QUESTION
“This experience has confirmed my doubts in educational system, and made me wonder
how to avoid it and make a change.” “Despite 20 years of education, I don’t know much and
still I continue to lean.” “Need to go back to the roots.” “Nobody should interfere in other
cultures through means of help and aid.” “We should learn how to overcome
competitiveness.” “Educational system is dehumanizing, desensitizing and encouraging
wrong kind of competition.” “This event brings out a need to ask ourselves – what do we
want from education and educational system?” “Importance of home schooling, knowing
I’m not the only one who feels that way.” “I realized how the “colonizing countries” such as
US and UK influence the destiny of other nations. How they see themselves and their way of
doing as being superior. As if they’re the best, as if they know best. It was proven not to be
so.” “We have become money driven society.” “It re-confirmed the importance of an
ancient wisdom, based on love for each other and for the nature.” “Our conventional
educational system is a way to “hell”.” “People are losing connection with themselves when
they go through educational system.” “It reinforced a wish to live a simple life, to be
connected to nature.” “We have been brain washed, I’m happy to be able to see this, but
not happy to see what is happening.” “Importance of remembering our own roots and
culture; the elders are wiser than we think.” “I’m very aware of it, every day I try to
remember what my values are.” “Importance of encouraging traditional values and wisdom;
nature and land are most important wealth to sustain humanity.” “There is a crisis in value
system; people are becoming isolated, society is becoming autistic (losing emotional
intelligence).” “People are becoming egoistic and selfish.” “When travelling in so called “less
developed” countries, I often thought how lucky they are, to be happy with that little what
they have, to live in a beautiful, natural environment.” “It reminded me how we’re daily
becoming more disconnected from ourselves and from natural world.” “Educational system
is not tailored to match the needs of individuals. It’s making everybody the same – at least
trying to.” “It gave me a clear message that we have to radically change the educational
system, or even abolish the term education.”
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Years of schooling in mainstream educational institutions (e.g. 8 participants have been
schooled for 16 years in mainstream educational institutions).
Vocation was not shared by all participants; 23 out of 27 have completed the question.
There were 5 professors, 1 linguist, 1 nurse, 1 linguist and historian, 4 economists, 1
geographer, 1 translator, 1 veterinarian, 2 lecturers , 1 anthropologist and 5 vocational
educators.
4.3.4. DISCUSSION
The discussion went on for 30 minutes. Paragraphs with quotation marks represent
comments made by participants and have been written as a first person narrative style of
writing.
“Children are being forced to learn endless amounts of information, returning home with
overweight school bags, being drained and tired.”
The main points made were about disconnection from nature, increased consumerism and
production line way of schooling, which is turning people into robots with a default set of
thinking. Participants often spoke of educational process leading towards disconnection
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from oneself and towards mechanistic, information based way of thinking, driven by
competition.
Questions about alternative ways of education were raised; emphasizing home schooling
and Waldorf style of education. Participants also expressed a noticeable change within the
value system; society becoming increasingly materialistic and competitive.
“Contributing factors in education are schools and parents; often we forget the importance
parents play in education of children within every society. However, parents no longer play
the significant role as used to be the case in the past. Disconnection from tradition and
brainwashing has influenced the way people think.”
“Majority of parents expect their children to bring home top grades, which will open the
door to good university and successful career. They expect the same from teachers.
Emotional, social intelligence and divergent way of thinking is not of primary concerns.”
“The most noticeable change started happening after 2005, they year when Slovenia
became a part of the EU. During this time significant changes have been within the
educational system, influencing the curriculum and making the processes within education
more bureaucratic and rigid.”
4.3.5. OBSERVATION
The fourth iteration started with a 30 minute delay due to technical problems, which
shortened the length of discussion. The majority of participants were either parents or
lecturers. The focal point of discussion was about challenges within the current educational
system. One third of people actively participated in discussion, mostly sharing their
concerns about education while questioning the system. Feedback forms contain more
information about personal experience. During discussion people engaged in general
conversation about work experience within education and concerns emerging from it. Major
concerns seem to be separation of individuals from real life, from nature and from one self.
This is being seen as deterioration of society caused mainly by production line style of
educational systems.
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4.4.

ITERATION no.4

The fourth iteration happened in a centre for alternative learning in Slovenia, initiated by its
founder. The group had 7 participants; 5 female and 2 men representatives.

4.4.1. FIRST QUESTION
Emerging Thoughts
“The educational system is about imposing information – like religious institutions used to
do.” “It is wrong to impose how people should think.” “The whole story looks tragic to me;
we need to let people live with nature within their own culture.” “We need to have diversity
of cultures.” “Education has been misled; it became a cruel reality.” “It’s sad how many
people think they are doing well with their support and money; often the opposite
happens.”
Emerging Memories
“It reminds me of my childhood I mostly spent in the nature.” “My memories of schooling
are light, I was happy with my teachers.” “We used to be happier in the past, we would help
each other. People have become more egoistic, competitive.” “It used to be more simple
and free.” “School has taken away my unique way of being and made me become less
authentic.” I think of my grandparents. They had less education, yet they were happier with
less, family was more important than money and things.” “It was a nightmare, I felt
violated.”
Emerging Emotions
Participants have expressed the following emotions: grief, anger, ambivalence, simplicity,
concern, empathy and sadness.

52

4.4.2. SECOND QUESTION
All participants recognised the connection between the educational system and the current
economic situation.
“Schools are not teaching people how to live more sustainably. Demand, increased
competition, less cooperation and lower tolerance are being perpetuated.” “People are
losing connection with the source, with nature and with the self.” “There is a lack of
practical experience, emphasising materialistic way of being. Importance is given on earning
more money for any price.” “People have become more nervous, there is less peace and
more health problems.”
4.4.3. THIRD QUESTION
“I have been aware of it before.” “I’m wondering how to develop a right attitude towards a
different way of being.” “It’s not right to impose changes on others; many people in the
west look miserable and consequently think everybody else needs help.” “They should stop
imposing changes, let people be, allow them to continue living with a smile.” “I wonder how
we can change the educational system.” “Rushing through life, one forgets about real
values, about what really matters in life.” “Educational system is imposing the same
knowledge to children all over the world.”

Years of schooling in mainstream educational institutions (e.g. 3 participants have been
schooled for 16 years in mainstream educational institutions).
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Vocation was shared by all participants. There was one organic farmer, a yoga teacher, a
professor, a psychotherapist, one principle of school, an electrical engineer and a therapist.
4.4.4. DISCUSSION
The discussion went on for 30 minutes. Paragraphs with quotation marks represent
comments made by participants and have been written as a first person narrative style of
writing.
“Educational process is not concerned about serving the needs of individuals. Particular way
of thinking is being imposed and perpetuated from generation to generation. School’s
primary concern should be in strengthening the uniqueness within each individual and to
support them along the process of self-discovery, before they become influenced by the
collective ways of thinking. They should first be given space to develop their own ways of
thinking and being.”
“We have often seen examples of foreign cultures trying to impose their way of thinking;
the advantage was given to those who had economical advantage. Principles of democracy
have been disregarded. Based on historical facts, we can see the pattern repeating itself.”
“Curriculum is designed to cause disconnection between individuals and the nature. Schools
have been perpetuating disconnection from traditional wisdom, which is being increasingly
lost from generation to generation.”
“The word alternative schooling isn’t correct. Alternative translates into different –
purposeful education is not something different, it is the foundation based upon it all
started. Home schooling is still considered to be a taboo due to fear of social exclusion.
Parents are being concerned with other people’s opinion.”
“Initiatives started by a group of sincere individuals are often being copied and taken as an
advantage and turned into profitable activity by those who see that opportunity, hence
people are somehow being reluctant in starting new initiatives.”
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“Schools and universities are using information as a sole measure of success. There is no
consideration of emotional and social intelligence. Education is primarily being goal driven.
Majority of students don’t know what they want to do in their future life - they simply wish
to finish as soon as possible, so they may get a good job and a big salary. In their thirties
they realize they are unhappy and unfulfilled, which leads towards depression.”
“We need to find out what is causing these problems; else we work with symptoms of
problems, which are causing confusion and chaos. My opinion is that the cause of the
problem is abuse; abuse of being pushed into taking a particular decision, into particular
way of thinking and being, not being given freedom to discover it by oneself. People abuse
each other and consequently cause trauma to each other. Only when trauma is being healed
within each individual we can solve the problem collectively.”
4.4.5. OBSERVATION
The group was dynamic and willing to share their opinions and points of views on education
and their experience. I noticed the main concerns being expressed when it comes to
disconnection between school, nature, real life and one self. Participants recognized the
problem of information and goal based driven education. Discussion was showing how each
individual was experiencing the process of education.
There was also some cultural particularity, which is specific for Slovenia. It was clearly
noticed, that the educational system was changing according to the ruling government and
their preferences. Changes can be traced back to the era of Austro Hungarian Empire,
through The Kingdom of Serbia, Croatia and Slovenia, The Kingdom of Yugoslavia,
Yugoslavian Republic, and most recently under the directives of the EU. These examples
clearly show that local people and local culture are not of primary concern when new
curricula and educational systems are being introduced.
Experience of schooling was reported to have been more positive in the past than it is
today. However participants still share their unpleasant experience when thinking about
their schooling. Most of them felt being forced into something they have never willingly
chosen to do. An interesting observation is also related to the comment about abuse and
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how it is being perpetuated through parenthood and education, while forcing people into a
particular way of thinking, doing and being and not allowing the freedom of expression and
exploration.
4.5.

ITERATION No. 5

The fifth iteration happened in a centre for healthy living, which was initiated by one of its
members who was a participant at the second iteration process in Waldorf School. The
group had 12 participants, nine of them; 4 women and 5 men have completed a
questionnaire.
4.5.1. FIRST QUESTION
Emerging Thoughts
“Conventional educational system is brainwashing people.” “I feel like one of those women
“living on the edge of the world”. It’s a good sign; I’m on the right way, not alone, despite
not fitting in the frame of so called modern westernized society.” “Globalisation is
destroying our tradition, our culture. It takes us away from nature and away from living with
nature.” “The emperor has no clothes and still we praise him for his clothes; when are we
going to realize and wake up?” “Limited vision, schooling is seen as the “bad thing”, culture
as “free”. Schooling is a product of culture.” “Humanity being misled, still there is hope that
it will get better.” “Good intentions turn out to be bad.” “It makes me think of destruction; if
we were to lose internet and electronic media we wouldn’t know how to survive anymore.”
Emerging Memories
“I remember being bored in the classroom.” “I think of my mother, who gave me wisdom
how to make things, how to live with nature, how to harvest, how to weed, how to ride on a
cart.” “Violence in school, first time going to kindergarten, I have painful memories when
being separated from my mother.” “I’ve always been a rebel.” “It makes me think of those
long winded lectures and too much repetition.” “School has been repressing my imagination
and free way of thinking.” “I had to wait and was allowed to go to toilet at the end of the
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class. A friend of mine couldn’t hold any longer. He had to pee in his pants.” “We learned 1
and 1 is 2, but we never learned how we got 2.”
Emerging Emotions
“It’s difficult to lose the feel of living in between worlds. In the institutionalized world my
work and intentions don’t seem to be appreciated, they don’t have any value.” “It brings out
sadness, notion of nonsense, separation while imposing a particular way of thinking and
spreading fear.” “I’m feeling powerless, angry while seeing the truth, which is very cruel.” “I
was slightly bored, nothing what I’ve seen was new for me.” ”I experience hopelessness,
delusion, differences in perception in value system when it comes to happiness, wealth and
human relationships.” “Realizing that “good” isn’t always good.” “It feels bad.” “Grateful to
have seen the film, makes me feel hopeful.”
4.5.2. SECOND QUESTION
Eight among 9 participants recognised the connection between the educational system and
the current economic situation.
Participant who didn’t see the connection shared that we all have a free will to choose what
we want and what our children need.
Participants who saw the connection have shared the following opinions.
“There is a change in the mind-set of younger generations, they are ignoring how to “be
human” and not willing to change.” “I can see the increased consumerism; younger
generations don’t have the skills needed for survival.” “There is disconnection with reality
and with nature. School is forcing information that we don’t necessarily need in life and it is
often misleading people about what really matters and what doesn’t.” “The economists
don’t understand the monetary system themselves. They don’t teach how to understand
the system.” “School is preparing people to be slaves for a particular system.” Any form of
reality is a “social construct”, something I have thought for quite some time.” “Lawyers,
economists and politicians – they cannot bring us happiness.” “Schools are changing people
into slaves and creating spare parts for the system.” “We get educated for a vocation and
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have more chances to fail than to succeed. If we don’t succeed, we fall in between the
worlds.” “People are being forced to consume, to become pro-consumers.”
4.5.3. THIRD QUESTION
“The film has encouraged me to change the way I think and has given me a better
perspective.” “I am aware that I don’t belong to the so called westernized system.” “I
haven’t learned anything new.” “Many good people who work for institutions are being
used and abused to perpetuate institutionalized way of thinking and being.” “It’s important
to be compassionate.” “It gave me a good insight into what is really happening.”

Years of schooling in mainstream educational institutions (e.g. 3 participants have been
schooled for 16 years in mainstream educational institution).
Vocation was shared by all participants. There was one kindergarten teacher, a professor, an
economist, a gardener, two carers, two lecturers, a psychologist and an agro-engineer.
4.5.4. DISCUSSION

A vibrant and engaging discussion went on for an hour. Paragraphs with quotation marks
represent comments made by participants and have been written as a first person narrative
style of writing
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“As an educator, my teaching depends on the way I was trained to think during my
schooling. It also depends on my personal experience in life. Nonconventional pedagogical
training has helped me overcome my old ways of thinking and gave me a broader
understanding of reality.”
“I’m thinking about my personal experience when working on an educational project in
Africa. I started questioning myself. Who are we doing “good” for, when teaching little
children in Africa? Are we really doing “good” for the children? How do we know what is
truly beneficial?”
“Do we need schools for children or for parents and lecturers? Who needs education first?
We have to find out how to educate parents and lecturers so they may be able to better
understand their children, their needs and how to deal with those needs.”
“Changes in Slovenia have been happening through centuries – not so suddenly as it is
happening in e.g. India and other countries. Today, most of the parents are working.
Children are left at the mercy of the system.”
“Schooling is only a product. Culture determines what we think is right and wrong.
Education and schooling is not the same. Parents educate their children, school does not
educate our children, It gives them knowledge and skills. Waldorf School is just another
frame they are working with. Montessori, Steiner, Waldorf type of schooling may help some
children excel, but there are some who have been damaged by this way of schooling. There
is no receipt for all.”
“A need for predictability creates a system and the system runs by itself. This comes out of
fear of unknown. We need to differentiate between schooling and education. Our view and
perception of matters we speak of depends on the environment we grew up in, where we
live, but also on our experience of it. Our ways of thinking are conditioned by the culture
and environment that had an influence on us, on the way we think and behave. So what is a
nourishing environment?”
“We shouldn’t have this thought about other people being helpless, needing help. Perhaps
they don’t help. Perhaps it’s us who have a need to help. We would have to shift our
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paradigm of thinking. How about not helping at all? Who gives you the right to start
helping?”
“Education promotes discrimination. Why do we have to separate children in classes,
depending on their age? Schools should promote intergenerational learning – like in scouts
– everybody has their own responsibilities but they work and live together as a community.”
“Initiatives about starting a new small school have been discussed. Recognising that many
people share a similar way of thinking, some of the participants want to start with weekly
gatherings of parents who would like to participate.”
“Home Schooling is an option, however, children will grow up in a society and they need
tools they can use in society. Home schooling is challenging and time consuming and costly,
hence many people choose the easy way, thinking school has a function. We shouldn’t’
forget that school is only a part of the equation. Main education comes from parents; they
give their children social skills, problem solving skills, emotional intelligence. What we most
need is schooling for parents.”
“There is a need for teachers to step back and to create an environment where children can
solve issues by themselves, where they learn from each other and from various available
sources. When required a teacher should take a role of a teacher or a facilitator. Teachers
need to have trust in children – give them environment where they can learn and flourish.
Schools should not be about teaching – they should be about learning. Changing the
attitude of school changes the fabric of society. What do I want to teach my children? What
do I want my children to learn? Schools only teach. Learning is a key, but unfortunately only
a side effect.”
“There is no general advice – for anything – for health, religion or school. Even mainstream
education can have some excellent teachers. Environment is the problem. Many teachers
are being restricted from becoming more helpful. Everybody should be given an opportunity
to grow – children and teachers.”
“Living in two worlds is a painful experience. There is a significant difference between two
ways of being / living. There is no middle way. We need to preserve traditional knowledge
and way of being. We need both, living with nature and living in cities. If system crashes
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people need the knowledge how to survive. I learned most from my mother, from my
grandparents. I learned by doing. Traditional knowledge is being lost. There is not enough
learning by doing. Curriculums are restricting that. We need communities that foster
sustainability, because we are all interconnected and interdependent.“

4.5.5. OBSERVATION

Group dynamics changed when the circle was made and everybody was sitting towards each
other, feeling like equals. People were open, willing to share their experience and points of
views. Everybody was participating in the conversation, which was dynamic and flowing.
Experiences were shared and what seemed to have touched people most was the tragedy
of good intentions, which was one of the stories from the documentary. Many have
reflected upon this thought, drawing connections to their own experience related to
schooling. An interesting realization about the inherent need or desire to help, which is
stronger than possible consequences of the act of helping has been shared.
A differentiation between schooling and education has been made, stressing the
importance of the role parents should play, but is no longer so, due to work requirements
and lack of knowledge and skills.
One of the reoccurring themes was disconnection between schooling and reality, and
schooling and nature.

4.6.

ITERATION No.6

The final, sixth iteration happened in a centre for lifelong learning in Slovenia. The event
was supported by the founder. Two thirds of participants were members of the lifelong
learning centre. The group had 16 participants, fourteen of them; 12 women and 2 men
have completed the questionnaire.
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4.6.1. FIRST QUESTION
Emerging Thoughts
“It’s a topic worth thinking about.” “Many who live a simple life, working on the land, with
the nature, have a more fulfilling and happy life than most of us living in the cities.”
“Influence of pervasive technology.” “It makes me think of cultural dignity.” “How can we
improve our educational system?” “It gives an interesting comparison between globalized
and traditional ways of living.” “Thought about local vs. global; makes me think about
negative manipulation of people’s minds when promoting the idea of development.” “I find
it very interesting.” “Culture is free.” “It makes me think of Pink Floyd; another brick in the
wall.” “I thought of Pink Floyd; about uniformity, taking away the individuality, creating
“McDonalds” society, disappearing cultures, tradition, knowledge.” “I’m not really aware of
what is going on in the world.” “This was a very informative and interesting way of showing
certain facts.”
Emerging Memories
“When I was young I had a feel of inferiority compared to the English.” “Word is unique,
each individual is unique.” “I think of childhood and the environment where I grew up.” “It
was nice to learn with a feeling of freedom, unburdened, which is not the way of schooling
today.” “Schooling; makes me think of suffering.” “I was expected to draw the trees like
everybody else in the class. I was expected to do as I was told, without a question.” “I had a
nice experience.” “School makes me think of suffering.” “I had a positive experience of
education, I enjoyed.”
Emerging Emotions
“The western civilization is imposing their way of education, because they have selfinterest.” “I feel there is too much concern about money, not enough concern for the
people.” “Cuteness of the image of a young girl I saw. I was soaking in positive and negative
aspects of globalization.” “It confirms my doubts of education.” “People are rushing towards
the “western” style of being, being imposed by the western culture; feeling of
subordination.” “It makes me feel sick and concerned.” “I see how culture is being lost.”
62

“Where is this world going to? It’s all about money makes the world go around. It makes me
feel sad.” “Where is this leading? I have a negative attitude towards wearing uniforms in
high schools.” What is happening to this world?” “Awareness rising can bring changes.”
4.6.2. SECOND QUESTION
All participants recognised that there is a connection between the educational system and
the current economic situation.
“People are buying processed food; there is a decline in locally grown food. Schools aren’t
doing enough to slow down this fast food mentality.” “We have been educated to suit the
needs of globalized capitalistic world; we managed to co-create it and ended up living in it.
We have forgotten about values that matter, values which enhance the quality of life.”
“People are not taught how to think.” “Education is forcing people to memorize data else
they fail. They are not encouraged to develop critical way of thinking. The way of thinking is
being controlled, important matters are being neglected, there is a lack of values and only
hard work is being appreciated.” “Children are competing for grades and points. They are
being encouraged to memorize data without thorough understanding.” “Education is a
process, leading towards development, improvement in all areas.” “Chasing after better
grades in school, chasing after having more money at work; what is the point?” “If there’s a
shortage in number of solicitors, the universities increase their intake; they lower the
entrance and marking criteria (and the opposite). We end up having batches of bad
solicitors. Perfect demonstration that education works based on supply and demand.”
“Education doesn’t work in harmony with nature; neither does the current economic
system. People’s minds have been trained to think against the law of nature.” “EU
regulations and unification of rules have brought a loss of independence in the area of
education as well as in economy.” “Having too many loans dictates a particular way of living.
Same happens in schools.” “I see uniformity, centralization, globalization, economic
impoverishment, monoculture, headless chase after money leading towards poverty. Same
uniformed, monocultured, competitive mentality is being developed in schools.”
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4.6.3. THIRD QUESTION
“The film has touched me deeply.” “More people should see this documentary, especially
those who are responsible for our educational system.” “I haven’t seen anything new.” “The
wheel of history rarely spins backwards.” “I was reminded about importance of appreciating
and preserving tradition and one’s own authenticity. At the same time, people need to be
educated. How do we find the best balance?” “I was aware about education being too
formal and uniformed, however I was not aware it can lead towards destruction of
cultures.” “I wish to go back to nature, to learn how to work in harmony with nature. We
need to preserve and protect local tradition and wisdom.” “I saw reality.” “I was prompted
about importance of going back to nature.” “I saw a sad situation of the West while
watching the statistics of the US. The biggest irony is when I see they are trying to change
the rest of the world by influencing them to follow their example.” “Nothing was new.”
“Everything I saw was new.” “It helped to connect the dots and left many impressions and
thoughts.”

Years of schooling in mainstream educational institutions (e.g. 5 participants have been
schooled for 16 years in mainstream educational institution).
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Vocation was shared by all participants. There was one designer, an economist, a student,
an organisation manager, an artist, a politician, two professor, personal coach, two
accountants, psychotherapist and a psychologist.
4.6.4. DISCUSSION
The discussion went on for 30 minutes. Comments made by participants are put in quoted
paragraphs in a first person narrative.
“Schooling system has changed significantly. It’s very worrying when think of the younger
generations. We’re not even aware of the consequences and it’s not looking positive.”
“Values are not being taught at schools or universities. There are still some good, nonconventional lecturers, who don’t follow the curriculum strictly. I learned mostly from them.
I also want to say that a lot depends on how we have been brought up by our parents. What
kind of values do we learn from them? I believe the foundation of education starts at
home.”
“Education has become very productive like; goal driven. The approach used to be much
lighter in the past. We had more time, people used to interact and communicate more.
There were many more intergenerational interactions. We used to spend more time
discussing about different literature. Currently there’s a huge problem with the increased
influx of information, which kills creativity. I remember studying pedagogy and went to do
my internship with a very renowned professor. I remember seeing images of trees on the
wall. They were all the same. Later on I found out that everybody had to draw the same
image of the tree – stamps had to be brown, leafs green, apples are red, with a shape and
size which was predetermined. Those images speak a story of uniformity and indoctrination,
perpetuating monocultured way of thinking. The same behaviour is being reflected today in
society.”
“Traditional knowledge has been carried forward from grandparents to grandchildren. After
Second World War the state introduced kindergartens to cut the bond between
grandparents and grandchildren and to cut the direct flow of traditional knowledge. “
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“Behaviour we see among the members society is a consequence of educational system.
Educational system is foundation for creating a future.”
“Educational institutions don’t allow freedom of thought.”
“Every country, every region has its own unique way of thinking and being. It is important to
recognize that. Also, we shouldn’t be accepting opinions of some experts that come from
abroad and advise what is best for us. There are people who have knowledge based on real,
local experience. That should be valued more.”
“What do children loose when they are disconnected from their family, from the land, when
they go to school to a big city. What happens to children when they are left without
parents?”
“A nation should hold on to their traditional knowledge and make sure to pass it on to
younger generations. I wonder what is happening to the overall awareness of people.”
“Educational institutions have lost their autonomy, fallen under the process of
standardization under the EU directives and that the problem.”
4.6.5. OBSERVATON
The final iteration offered new insights about intergenerational learning between
grandparents and grandchildren that used to happen in the past. This shows a way to
preserve and keep the local, traditional knowledge alive, despite the impacts of
globalization.
The group was not very dynamic, only one third of individuals have shared their experience
and opinions in the discussion held after the screening. It was not possible to sit in a circle.
The example of “having to draw the same trees” demonstrates that the way to get through
school is to provide an answer that is expected by the one who asks a question. As students
we know the questions and we learn what is expected to be said. In this way the creativity is
destroyed, because the answer is already known.
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5. FINDINGS
5.1.

EMERGING PATTERNS OF THE RESEARCH

Not willing to influence the course of discussion I would only interfere when comments
became abstract and/or moved away from one’s own experience of educational process.
Behaviour and group dynamic which influenced the quality of conversation changed when
people were sited in a linear or circular position. There were 3 examples of each. Circular
conversations with around 10 people flow more dynamically. Sitting in rows and not being
able to see each other contributes to a more rigid and reserved way of discussion.
Emerging patterns reveal that educational process leads towards disconnection from
nature, disconnection from reality, disconnection from one own’s way of being and from the
local environment. It reveals experiences of abuse and repression of one self. It indicates a
very strong feeling of “dehumanization” when comments such as slavery, production line
way of schooling, and becoming like robots are being expressed.
Educational process is often perceived as a process where essential need to discover and
develop one’s own potential is being repressed through imposed ways of thinking and
conformed ways of being that lead to sadness, frustration, anger and disconnection from
one’s true self and from the whole.
Imposed, standardized ways of thinking and repressed ways of being are seen to have
contributed to the unbalanced consequences reflected in our behaviour, which is later on
reflected in global environmental crisis, global economic crisis and global social crisis.

5.2.

CONCLUSION

Findings of this research correspond with the findings of the literature review. Tagore’s
concern about disconnection from nature was one of the main concerns and experiences
among the participants of this research. Comments about disconnection between school
and reality have been shared continuously. Educational process is believed to have lead
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towards disconnect from one self while repressing emotions, feelings and inner, personal
motivation.
Steiner, Montessori, Dewey and Krishnamurti expressed the importance of pupil focused
approach of schooling. Critique about teacher and curriculum focused way of education was
been often shared in a questionnaires and in conversations.
Chomsky and Illich have warned against education being perceived and used mainly as an
investment. Participants often expressed education to be perceived for the purpose of
financial betterment in society while promoting individualistic competition, instead of
collaboration and higher aspiration. Competition for better marks is believed to have led to
a consumer driven society with an anthropocentric view on living, causing a negative impact
on environment.
It is also believed that imposed educational process has created separation between
generations and reduced the importance of intergenerational learning while disregarding
the intrinsic value of traditional knowledge.
Deming and Robinson pointed out that creative thinking is being repressed through the
process of schooling. This observation corresponds with the comments often made by the
participants; imposed ways of thinking and restricted freedom of thought cause repression
of originality and creativity. Standardization of curricula and uniformity of thinking is
believed to have contributed towards gradual destruction of local culture and distortion of
value system.
Results of the inquiry into one’s own experience of mainstream educational process have
proven that purposeful education has not been experienced by the selected group of
participants. Their comments have reinforced additional doubts concerning mainstream
educational systems. The main concerns of all radical thinkers I have chosen to review have
been confirmed as valid.
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5.3.

RECCOMENDATIONS

What is purposeful education?
The main points about purposeful education have been shared in a documentary interview
with Satish Kumar. His comments resonate with the understanding of purposeful education
shared by the other radical thinkers represented in this work.
The answer about purposeful education can be revealed through understanding of the
following key points:
1. Connection between education and nature, and education and culture;
2. The key word in education is relationship;
3. The role of an educator;
4. Inherent source of wisdom within each individual;
5. Supportive learning environment.
A summary of key points has been made to invite the reader to discover a more detailed
answer while watching the documentary (access: http://www.youtube.com/watch?v=i1y7zEqsuQ).
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